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Common European 
Framework of Reference

• mainly focussed on general English with limited reference to work 
and study

• developed for adult and young adult learners – never intended for 
Young Learners

• 60%+ of Can Do statements focus on Speaking

• wide levels that take many hours to master – so difficult to show 
regular progress is being made

• difficult for teachers to use in their day-to-day teaching and testing 
– CEFR Can Do statements need to be adapted to create lesson 
objectives
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Extending 
the CEFR for 
Academic 
English

Writing (B1/B1+; GSE 43-58)

• CEFR

Can write short simple essays on topics of interest. (B1)

• GSE

Can write an introduction to a simple essay, if provided with a model. 
(B1: 50)

Can write a conclusion to a simple essay, if provided with a model. (B1+: 
52)

Can write a simple descriptive essay, if provided with a model. (B1+: 53)

Can write a simple essay in response to a specific question. (B1+: 54)

Can write a simple discursive essay, if provided with a model. (B1+: 55)

Can write a short, simple academic essay on a familiar topic, if provided 
with a model. (B1+: 56)

Can write an essay in response to a specific question, if provided with a 
model. (B1+: 57)

Can write a conclusion to a simple academic essay. (B1+: 58)

Can write an introduction to a simple academic essay. (B1+: 59)

Can write a simple discursive essay. (B1+: 59)
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• Gives them a really clear understanding 
of what they need to master at 
each level

• Keeps them motivated as they can 
see themselves progress.

• Measure learners’ progress against an 
international standard

• Access to the framework of learning objectives:

• Identify appropriate skills to teach 
at different levels of proficiency

• Identify areas of potential challenge

• Monitor progress of your students.



Assessment criteria

Quality ??????

Quantity
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• Assessment guidelines for Listening, 
Reading, Speaking and Writing

• What to expect at different CEFR 
levels/GSE ranges

• What does accuracy look like for 
Speaking at A2+? How is it different at 
B1?

• Provides teachers/institutions with a 
standardised scoring rubric
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Pearson Connected English Learning Programme

Level Test
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Students 1 and 2

Students 2 and 3

Students 1 and 3

Impossible to say

You have 3 new students. The placement 

test gives you the following results:

Student 1: A2

Student 2: A2

Student 3: B1

Which two students are closest in 

proficiency?





Giving learners a sense of their progress

How long does it 
take to make 
progress learning 
a language?

Learner profile:

➢ a first language that is different to English

➢ unmotivated

➢ a couple of hours of English per week

How long (on average) will it take this learner to move from 
B1 to B2?

A: about 200 hours

B: about 400 hours

C: about 600 hours

D: about 800 hours

E: about 1000 hours
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Overall score 

given on the 

GSE

Description of 

overall 

language 

ability

Visual chart 

for clear 

information 

at a glance

This is sample data for illustrative purposes only. 
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This is sample data for illustrative purposes only. 

Breakdown of 

scores and 

detailed 

description of 

ability for each 

language skill 

Recommendations 

on how to improve 

this particular skill

Links to 

courseware 

activities that 

practise the 

recommendations



Build confidence – and fast-track progress

Level Test





www.gallup.com 2014

http://www.gallup.com/
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https://blog.pearsoninternationalschools.com/employability-skills-what-makes-us-employable/
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Teacher’s notes:

Ss work in small groups and decide where to 

eat lunch/dinner. Monitor and make notes on 

Ss’ language use for later feedback.

In the group discussion, did they…?

❑ Use the grammar from the unit (noun 

phrases)

❑ Use vocabulary from the unit (eating 

out)

❑ …..

Make a note of any errors to go through after 

the activity has ended.



Teacher’s Notes

In the group discussion activity, did you see 

evidence of:

❑ Active Listening (checking for 

understanding)

❑ Polite interruption

❑ Asking others for their opinions

❑ Inviting others into the discussion



http://www.tlnt.com/


➢ Draft progressions created based on 
literature reviews

➢ Review by external experts in 
educational psychology, learning 
deign, learning research

➢ Experts from different regions of the 
world (to mitigate issues of cultural 
bias/ differences): US, Norway, 
Singapore 

➢ Review by internal experts from 
product development

64



1. Practises active listening to understand a speaker’s point of view

2. Listens without interrupting or interrupts productively

3. Elaborates on the ideas of others

4. Summarizes multiple ideas to synthesize into a new or improved idea

5. Contributes ideas to the group

Order the behaviours from the lowest level of mastery to the 
highest level of mastery.
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2. Listens without interrupting or interrupts productively

5. Contributes ideas to the group

1. Practises active listening to understand a speaker’s point of view

3. Elaborates on the ideas of others

4. Summarizes multiple ideas to synthesize into a new or improved idea



2  5  1  3  4



Collaboration checklist

In the group discussion activity, did 

you see evidence of group members:

❑ Listening without interrupting or 

interrupting politely

❑ Contributing ideas

❑ Effectively expressing their own 

opinions

❑ Asking others for their opinions

❑ Identifying differences in opinions 

within the group



Activity Prompt: 
Research the market for a particular consumer good and use 
that research to propose a data-driven response addressing 
the impact of Covid.
Rubric:
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Future Skills: Resources

www.pearson.com/en-gb/efficacy/learning-evidence.html
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