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Learning English is instrumental in
achieving those big life steps

When it comes
to learning
 Gettingiob 1) secuingavisa)  waking friends ) English, the
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What emotions have you

experienced when
learning something new?



Frustrated

Embarrassed
d : :
ressule Negative emotions are to be
expected. But left to linger
coolish can impact confidence
and chances of success.
Imperfect

Misinterpreted



“Emotions shape an individual’s mindset and
disposition towards learning — driving their
motivation to learn, the strategies they
employ to learn, and ultimately what they
learn”.

“Positive emotions support learning,
increase engagement which in turn leads to
greater... performance”.



“The belief in one’s ability to complete a
specific task or goal successfully, is a strong
predictor of persistence, achievement, and

effo rt” CE— - ' L 4

Zimmerman, 2006

Introduction to Pearson’s



Common European
Framework of Reference

Common European Framework
of Heference for Languages

* mainly focussed on general English with limited reference to work
and study

* developed for adult and young adult learners — never intended for
Young Learners

* 60%+ of Can Do statements focus on Speaking

PO =Y G AR « wide levels that take many hours to master — so difficult to show
Rt A regular progress is being made

« difficult for teachers to use in their day-to-day teaching and testing
— CEFR Can Do statements need to be adapted to create lesson
objectives
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Global
Scale of

- English

Fast-track your progress

Common European
Framework of Reference

* mainly focussed on general English with limited reference to work

and study

developed for adult and young adult learners — never intended for
Young Learners

60%+ of Can Do statements focus on Speaking

wide levels that take many hours to master — so difficult to show
regular progress is being made

difficult for teachers to use in their day-to-day teaching and testing
— CEFR Can Do statements need to be adapted to create lesson
objectives



Global

Scale of
English

Fast-track your progress

The Global Scale of English is a must-have tool to
fast-track learner progress.

It’s been designed to build learners’ confidence by
understanding exactly where they are on their learning
journey, setting personalised goals to focus their
learning, and accurately measuring their progress.

It’s the results of extensive global research,
extending the number of learning objectives in the
Common European Framework of Reference (CEFR)
and assessing what learners are capable of on a scale
of 10 to 90 for each of the four key language skills:
speaking, listening reading and writing.

It’s the first of its kind. A truly global standard in
English language learning.
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GSE and the CEFR

COMMON EUROPEAN FRAMEWORK
OF REFERENCE FOR LANGUAGES:
LEARNING, TEACHING, ASSESSMENT
COMPANION VOLUME

WITH NEW DESCRIPTORS

Provisional Edition

Septermiber 2017

» Additional descriptors for “Mediation”

» Introduction of a level “Pre-At"

»Inclusion of 50 GSE Learning
Objectives

»Recognised by NEAS in its Quality
Assurance standards



Developing the Global Scale of English

Learning Objectives

‘ Inconclusive rating requires J
additional review and revision

Teacher rating

GSE Learning
Objectives
database

Global
Scale of
English




GSE Learning Objectives

pearsonenglish.com/gse
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GSE 51-58/B1(+): Listening

=1

Can follow an everyday conversation or informal interview on common topics. (P)

Can understand most of a weather forecast on the radio. (CSEa)

B8 Can extract key details from a simple academic presentation on a familiar topic, if delivered

discourse markers. (P)

B8 Can identify details that support a point of view in a simple presentation or lecture aimed at a
general audience. (F)

Can follow the main points in TV programmes on familiar topics if delivered in clear standard
speech. (Ca)

Can infer speakers’ opinions in comversations on familiar everyday topics. (P)

Can distinguish between main ideas and supporting details in familiar, standard texts. (P)




Writing (B1/B1+; GSE 43-58)
* CEFR

Can write short simple essays on topics of interest. (B1)

* GSE

Can write an introduction to a simple essay, if provided with a model.
(B1: 50)

Extendin
g Can write a conclusion to a simple essay, if provided with a model. (B1+:

the CEFR for 52)

Can write a simple descriptive essay, if provided with a model. (B1+: 53)
Aca d e m | C Can write a simple essay in response to a specific question. (B1+: 54)
Can write a simple discursive essay, if provided with a model. (B1+: 55)

Can write a short, simple academic essay on a familiar topic, if provided
with a model. (B1+: 56)

Can write an essay in response to a specific question, if provided with a '
model. (B1+: 57)

Can write a conclusion to a simple academic essay. (B1+: 58)
Can write an introduction to a simple academic essay. (B1+: 59) /

o
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Can write a simple discursive essay. (B1+: 59)




Writing (B1/B1+; GSE 43-58)
* CEFR

Can write short simple essays on topics of interest. (B1)

* GSE

Can write an introduction to a simple essay, if provided with a model.
(B1: 50)

Extendin
g Can write a conclusion to a simple essay, if provided with a model. (B1+:

the CEFR for 52)

Can write a simple descriptive essay, if provided with a model. (B1+: 53)
Aca d e m | C Can write a simple essay in response to a specific question. (B1+: 54)
Can write a simple discursive essay, if provided with a model. (B1+: 55)

Can write a short, simple academic essay on a familiar topic, if provided
with a model. (B1+: 56)

Can write an essay in response to a specific question, if provided with a '
model. (B1+: 57)

Can write a conclusion to a simple academic essay. (B1+: 58)
Can write an introduction to a simple academic essay. (B1+: 59) /

o
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Can write a simple discursive essay. (B1+: 59)




GSE Teacher Toolkit

Who are you teaching? @

Adult Learners

Hide filtars (1) ~ Clear all filters m

Learner

Adult Learners X

www.pearson.com/languages



How does GSE help?

Measure learners’ progress against an
Gives them a really clear understanding international standard

of what they need to master at e Access to the framework of learning objectives:
each level

Identify appropriate skills to teach
Keeps them motivated as they can at different levels of proficiency

see themselves progress. Identify areas of potential challenge

Monitor progress of your students.



Assessment criteria

Quality 222277

Quantity




GSE Assessment Frameworks

pearsonenglish.com/gse



GSE Assessment Frameworks

@ Pearson I8

» Assessment guidelines for Listening,
Reading, Speaking and Writing

* What to expect at different CEFR
levels/GSE ranges

 What does accuracy look like for
Speaking at A2+? How is it different at
B1?

* Provides teachers/institutions with a

Hﬂgggmf | standardised scoring rubric




GSE Assessment Frameworks

GSE 36-42/A2+

GSE 43-50/B1

GSE 51-58/B1+

SPOKEN PRODUCTION AND FLUENCY
* Length of contribution

Can construct utterances consisting of
severdl simple sentences but may hesitate,
pause and repair speech Can use the most
COMMan cannactors to link & series af simple
clauses or sentences b show tima, reason or
cantrast. i generally intelligible but this may
break dawn in langer utterances.

* Intelligibility

* Pausing & hesitation
* Cohesion

* Repair strategies

SP an nacticin: §

ACCURACY

Can cammunicate with a series of simple
connected clauses and sentences although
pausing and repsir can interrupt the flow
espedially in longer contributions. Can
rmiairtain a straightforward description or
rarration using linking wards and devices, 15
eerardlly intelligible and canuse basic stress
ard intanatian to suppart meaning.

i

Can communicate wsing longer stretches of
carnected cdauses and functional langusgs
(e.B. comparafcontrast; reasonfexplanation)
rday pause when handliing more cample:
rmatters and read to wse repair strateges,
s generally intelligible and can wse basic
stres and intonation to Support Mmeaning,

connected clauses and functional language
(2.g. compare/contrast; reason/explanation).
May pause when handling more complex
matters and need to use repair strategies,

« ol * Structure
*Fl « Vocabulary

RA[ « Appropriacy of vocabulary

*S| . Functions Is generally intelligible and can use basic Ple respe ut m :
.\ stress and intonation to support meaning. clarification in less familiar topic areas.
T

Can communicate using longer stretches of

Can maintain and develop the interaction
with relative ease and coherence on familiar

topics, including some abstract matters.
Can respond with some flexibility within
farniliar topic areas and can reformulate
simple responses but may need to ask for

T ELSE WLy -

ACCURACY

= Structure

Can communicate using langsr stretches of
cannected dauses and functianal language
(&g comparafoartrast; reasonfexplanation).
May pauss when handling rmare camiplesx
matters and need 1o use repair strategies.

* Vocabulary

» Appropriacy of vocabulary
Is parwrally intelligible and can use basic

* Functions . ) )
stress and intanation Lo SUppart meaning.

Can mairitain and develop the inberaction
with relative ease and coherence on farmiliar
tepics, including same abstract matters.
Can resparyd with some flexibility within
familiar bapic areas and can retormulate
simple responses but may need to ask for
clarification in less familiar topic areas.

TR AU T T s TalTar O ateds.
Uses 3 range of words, structures and
callacations. Can use functional larguage to
ceal with unfarmiliar everyday topics but has a
lirmited range of complex language. Searches
for unknown words and Jor uses repetitive
paraphrases.

H_}—'English

February 2023




Pearson Connected Engllsh Learnlng Programme

Global
Scale of
English

Fast-track your progress

VERSANT

Monitor
Progress
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Using the GSE to build confidence

Understanding
the right level
of challenge

SMART goal
setting

Experiencing
success

Building a
growth
mindset

|




Understanding
the right level
of challenge

Level of challenge
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Understanding
the right level
of challenge

Level of challenge
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Global Scale of English 10 20 30 40

+

CEFR <Al | Al

50

Bl

Exit goal:
GSE 35-37

60 70

n

80

90




Level of challenge -
the zone of proximal development

L7\ ]
| | .
1 g Learning:

( w GSE 30-38
Optimal
Understanding Learning
the right level LIS
of challenge Global Scale of English 10 20 30 40 50 60 70

+ +

CEFR <Al | Al Bl

80

90




Choose category °

Learning Objectives Vocabulary Text Analyzer

Who are you teaching? @ Choose a range on the GSE / CEFR'@
<A1 A A2
Adult Learners ~ [ I H
10 22 320
o
& Choose Skill Q  Filter search results with a word or phrase

Hide filters (2) ~ Clear all filters m

Learner GSE

Adult Learners X% 30-38 X



Search results

LEARNING OBJECTIVES SKILL GSE * CEFR

Can give a short description of their home, family and job. given some help with vocabulary. @ Speaking 30 A2(30-35)

Can ask to borrow things using basic fixed expressions. © Speaking 30 AZ (30-35) v
Can express basic intentions with simple time markers (e.g. '‘tomorrow). © Speaking 30 AZ (30-35) v
Can talk about hotel accommedation using simple language. @ Speaking 30 AZ(30-35)

Can recognise phrases and content words related to basic personal and family information. @ Listening 30 A2 (30-35)

Can make requests related to immediate needs using basic fixed expressions. @ Speaking 30 AZ(30-35) “
Can identify simple information in a short video, provided that the visual supports this information Listening 30 A2 (30-35)

and the delivery is slow and clear. @

Can describe 3 person’'s hobbies and activities using simple language. © Speaking 30 AZ(30-35) “
Can write simple sentences about what they and other people do. @ Writing 30 A2 (30-35) v
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Speak L] <o

Welcome to the third edition of cur best-seiling eight-level general
English course for adults - Speakout. Developed in association with
BBC Studies, this new edition has been completely revised based on
feedback from Speakout users from all over the world.

Speakout Pearson English
3rd Edition Benchmark International Certificate

Benchmark Test A AT
Benchmark Test A Level 1 (A2)
Benchmark Test A | Level 1 (A2) PR IpONMa a—— R
Benchmark Test B1 Level 2 (B1) e e e

Benchmark Test B1 | Level 2 (B1)

Benchmark Test B2 | Level 3 (B2)

Benchmark Test B2 | Level 3 (B2)

+ \Workbaock
» Spiteditons

Benchmark Test C Level 4 (C1) & Level 5 (C2)




SMART goal
setting

End of course goals:

Students can give a simple presentation
1 on a topic of their choice

:> 2 Students can write a simple academic
essay

3 Students can understand a simple
academic report




SMART goal
setting

SMART lesson goals:

Students can write an introduction to an
1 academic essay, given a model

2 Students can write a topic sentence

3 Students can write a concluding
paragraph, given a model




Goalsetting..

“Simply tell students what they will be
learning before the lesson begins and you
can raise student achievement as much as

2/ percent.”

John Hattie (2013)




“I am making progress
and | can prove it”.

A numerical scale enables us to demonstrate
progress over a shorter timescale to
support motivation, optimism,
and performance.

The GSE accurately and regularly measures
learners' progress providing them with tangible
proof of how far they have come and
identifying their next steps.

3




Measuring
proficiency

You have 3 new students. The placement
test gives you the following results:
Student 1: A2

Student 2: A2

Student 3: B1

Which two students are closest in
proficiency?

)W) (N) (=

Students 1 and 2

Students 2 and 3

Students 1 and 3

Impossible to say




Giving learners evidence of progress

Experiencing
SUCCESS

” A2 -
<Al 2

Start
Learning

Mastery
ﬁ




Giving learners a sense of their progress

Learner profile:
> a first language that is different to English

How long does it > unmotivated

take to make

progress learning

a language? How long (on average) will it take this learner to move from
B1 to B2?

A: about 200 hours
B: about 400 hours
C: about 600 hours
D: about 800 hours
E: about 1000 hours

» a couple of hours of English per week




Wide levels make it difficult for learners to experience
progress reqgularly

B
A2 —

<A1 380 - 1100 hours

95 -480
hours

Start
Learning

@ Pearson



Giving learners evidence of progress

70-210 hours

'\0 .(3 point
25-120 hours increase)
(3 point
Star_t ny inire_as? __________________________________________________ |
Learning

@ Pearson



“l am just no good at English”

In many cases, learners have had a bad
experience learning English - be it failure,
frustration or embarrassment.

o
0]
o

I}

I’'m just no
good at
languages!

Fixed mindset

The belief that intelligence
is a trait you are born with
and cannot change

Growth mindset

The belief that intelligence
can be enhanced by
working hard and learning
more




Building a
growth
mindset

Allow the learner to experience success
early on

* Provide learning support with activities pitched at the right
level of challenge so that they can enjoy it

* Provide smart goals to easily measure progress

Encourage self-reflection

* Ask what can you do now that you couldn’t do when you
startede How has that happened?

* Enable learners to articulate their success is down to their hard
work rather than luck

* Model a positive attitude to “mistakes”

Assess and provide rich feedback

* Providing the learner with tangible evidence of progress

+ Targeted feedback that focuses on the learning process, not the
individual

* Personalised recommendations on what to do next




Overall score
given on the
GSE ———

Visibility of learning

Owverall GSE Score

] 40 a0

CEFR: A2+
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Spaaking

Candidate can handle short utterances
usimg common words and simple st

but has difficulty following a native-f
comeersation. Pronunciation may so

not be intelligible; candidate speaks slowly
and pauses, but can convey basic
information to a cooperative listener
Candidate can handle texts using simple
words and structures, but has difficulty
understanding long or complex texts.
Candidate can convey basic information in
writing using a limited range of language.

@ Listening e Writing @ Reading

Understanding the Skills

e ability
SRR - |
respond appropriately in speaking and writing on
everyday topics, at an appropriate pace and in
intelligibde English. Scores are based on a weighted
combination of the four skill scores.

GSE

The Global Scale of English (GSE) is a standardized,
granular scale from 10 to 90, which measures
English language proficiency. Visit English.com/gse
to learn more.

GSE 40/90 is equivalent to Versant 43/80

Additional Performance Indicators

Typing Speed

12 words per minute

Typing speed is the mumber of words typed in cne
minute in the Typing task. For a valid Writing score,
candidates should type faster tham 12 WPM.

Typing Accuracy

96% words typed accurately

Typing accuracy refers to the percentage correctly
typed in the Typing task. For a valid Writing score,
candidates should have at least 90% accuracy.

Description of
overall
language
ability

<+—

Visual chart
<“— for clear

information

at a glance

This is sample data for illustrative purposes only.




Assessment for Learning

Recommendations
on how to improve
this particular skill —

Links to
courseware
activities that
practise the

recommendations

Listening: SN Versant: 47/80 CEFR: B1

Candidate generally follows the main points of a discussion provided speech is clear, but
will miss some details.
Q Tips to improve:
e Practice listening to interviews and identifying the speakers' viewpoints and attitudes as
well as the information content.
e Practice identifying the main points of TV news reports or simple podcasts.

Speakout 3e - B1:

SB: Unit 1 Lesson CEx. 3
SB:Unit 3 Lesson AEx. 3
SB:Unit 3 Lesson CEx. 3

SB:Unit4 Lesson A Ex. 3
SB: Unit 6 Lesson CEx. 4
SB:Unit 7 Lesson CEx. 3

Writing: EERSEEEN Versant: 46/80 CEFR: B1

Candidate writes straightforward texts on familiar subjects using a limited range of
grammatical structures and an adequate range of common English words.
Q Tips to improve:

e Practice writing an online review of a restaurant or product.

e Study how transitions that you use in your first language translate into English words and

structures.

Speakout 3e - B1:

SB: Unit 2 Lesson AEx. 9
SB: Unit 3 LessonBEx. 3
SB:Unit4 Lesson DEX. 5

SB:Unit7 Lesson B Ex. 7
SB:Unit7 Lesson D Ex. 6
SB: Unit 8 Lesson A Ex. 7-8

Listening

Listening reflects the ability to
understand specific details and main
ideas from everyday English speech.
The score is based on the ability to
track meaning and infer the message
from English that is spoken ata
conversational pace.

Writing
Writing reflects the ability to produce
written English texts on everyday

topics. The score is basedonthe <
ability to presentideas and
information in a clear and logical
sequence, use a wide range of
appropriate words as well as a variety
of sentences structures.

This is sample data for illustrative purposes only.

Breakdown of
scores and
detailed
description of
ability for each
language skill




Build confidence — and fast track progress

Global
Scale of
English

Fast-track your progress

VERSANT

Monitor
Progress







Are our students prepared
for the workplace®s

=

www.gallup.com 2014



http://www.gallup.com/

Power Skills

@ Pearson Our company Our purpose & ESG performance Investors Insights Media Careers Q UK v

HOME INSIGHTS > THEPEARSON SKILLS OUTLOOK - POWER SKILLS

The Pearson Skills Outlook -
Power Skills

Plc.Pearson.com/en-GB/insights/pearson-skills-outlokk-powerskills



Key findings for Australia - 2022

01

S :

03

04
. 05
90% @

9/10 are human skills

The top three ‘trending skills'
(rising most quickly in demand) are:

+ Leadership
+ Information Technology (IT)
+ Teaching




Key findings for Australia - 2026

- 01
7
02
03
04

05

Of the top 10 power skills likely to need
most development to meet 2026 demands:

‘ 20% i’

/2110 relate to leadership skills

) B

6/10 relate to relationship
building skills




. P
© Skills for Today: s
Q Pearson What We Know about Teaching = >

Pearson and Assessing Leadership | 4
Skills for Skills for <
Today: - Today:
What We Know about What We K”9W
Teaching and Assessing \ about Teaching

Collaboration I\ and Assessing
' y Critical Thinking

P Skills for Today:

Pearson K What We Know about Teaching
and Assessing Communication

© Skills for Today:
Pearson What We Know about Teaching
and Assessing Self-Management

Skills for
Today:
What We Know

about Teaching and
Assessing Creativity

https://blog.pearsoninternationalschools.com/employability-skills-what-makes-us-employable/



https://blog.pearsoninternationalschools.com/employability-skills-what-makes-us-employable/

Teaching Future Skills: what the research says

>

Future skills need to be explicitly taught - you cannot assume they will
simply be “picked up” along the way

Start young! These skills take many years to master

Future skills are taught most effectively within the context of teaching
other subjects

Timely feedback on performance is one of the most effective ways to
teach future skills

Raise the profile of these skills — tell students which of the skills they
are practising



Teaching Future Skills: what the research says

» Set up tasks which require students to use Future Skills
» Group tasks (Collaboration)
» Researching a topic (Critical Thinking)
» Sharing their own ideas (Communication)

» Suggestion solutions to a problem (Creativity)



Unit1 | Lesson B

Future skills

READING

4 A Workn groups of three. Student A: Read text A on this
page. Student B: Read text B on page 146. Student C:
Read text C on page 148.

B Complete the tabie with Information from your text.

Who s the text
about? Where?

What s their job?
What do they do for
other people?

Why do they do It?

Do they runan
organisation?

What do they say
about what they do?

5 A Use your notes to tell the other students In your group
about your text. Complete the table for the other
two texts.

B Inyour groups, discuss the questions.
1 Wnat do you think the three people enjoy about
what they do?
2 Which person do you admire the most? Why?

C Find words or phrases in bold In your text to match the
meanings (1-5).
1 aUst showing how much you have to pay
2 behaviour that shows you care for and want to help
others

3 the money that someone earns or recelves regularty
4 to become popular
5 to 6o something o you can be certain of the result

FUTURE SKILLS

Social responsibility

The media often gescribes people Uke Lou, Zeal
and James as good people or herces. Define a good
person. Are the people In the texts good people?
Whnich famous people do you think are good? Wny?

A

Lou Ridsdale loves gardening In a small
space next to her home in Ballarat, Australia,
she grows vegetables. One day, she heard
about a man in Los Angeles who grew food
to share with the community. He belonged to
an orgamisation called Food is Free. Ridsdale
saw that she had more vegetables than she
needed and decided to give them away, like
the man in Los Angeles.

In Ballarat, just 6.4 percent of people eat the
recommended amount of vegetables. A lot of
people in the city have low incomes and the
city has many problems connected to what

ot aordab ap

FUTURE SKILLS
Leadership

When you make a decision in a group or team. it is

important to listen to different ideas and ¢
FUTURE SKILLS

before you decide what to do.
Talk to a partner about a time when you lis Self—management

other people before you made a decision.| | When you record new vocabulary, it is important

their ideas and opinions hel

Creativity

FUTURE SKILLS
Critical thinking

When you read news stories, it is iI
about whether they are true or fat
a news story, you should:

Creativity can be useful for language
learning. Visualising new vocabulary,
drawing pictures and creating interesting
or unusual sentences or stories with new
language are all ways that can help fix
the language in your mind. Can you think
of other creative ideas for language
learning? With a partner, write a list of
creative ways to learn English.

look at the source and author o
you can trust them.

read the whole article, not only
check if the same news story is |
that you trust

check some of the facts in the a
names of experts.

Do you use any of these strategies when you access
the news? Which ones? What else do you do?

Social responsibility

The medla often describes people Uke Lou, Zeal
and James as good people or heroes. Define a go
perscn. Are the people In the texts good people?
Wihich famous people do you think are good? Winy'?

;o extra information
d in the future, e.g. the

srd when you note down
information would it be

Student’s Book and eBook
wn Online Practice



Pre-Primary: social & emotional learning
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Teaching Future Skills: alongside English

» Provide students with the language they need eqg. to collaborate:

>
>

So what you’re saying is..... (Active Listening: Checking understanding)

I’d like to hear what Sue has to say... (Inviting others to give their
opinion)

I’'m not sure | entirely agree with you there... (polite disagreement)

Can | just make a quick point... (polite interruption)



Collaboration:

Let’s work together

LER LA

SET FOR LIFE

. International Day Competition

Friday 24 Feb

In your presentation:
talk about the country's flag,
population and capital city.
make some food from that

say Hello!, How are youZ and
Goodbye!in that country's
lsnguage.
present a song or a dance from
that country.
Opento small groups of students
from any year!

1 choose the correct option to make the sentences
true for you. Then, In palrs, compare your answers.
1 Project work Is fun / boring.
2 It's easy / difficult to think of Ideas for projects.
3 Working In a group Is fun / difficult.

2 Read the Information about the International Day
‘Competition above. Answer the questions.
1 When Is the International Day Competition?
2 what can students win?

3 Match photos A-D with tasks 1-4 In the

Units 1-2 34 1 can plan a group project.

4 The students In a group have all got different
skillls. Look at the table below and answer
the questions. Write the correct namefs) next
to each question.

Who:

1 can dance very well?

2 Is good at singing?

3 Isn‘t very good at cooking?

4 can cook very well?

5 can‘tsing very well?

6 Is good at searching the Internet?

What Gnyou zack  Holly \nl ?m
find

Information

online

cook

speak different

languages

sing

dance

5 In palrs, decide which student from Exerclse 4 can do each
of the tasks (1-4) In the competition.
1 All the students can talk about the country’s flag,
population and capital city.

6 < & Listen to the students discussing the competition
and answer the questions.
1 what country Is thelr presentation about?
2 Which task for the presentation Isn‘t on thelr list?

7 ) 2.2¢ Usten again and check your answers to Exerdse 5.
Wirite the names of the students for each of the tasks (1-4).
1

2
3
a4

£ In palrs, discuss which activities In the table In Exercise
4 you can or can't do. Use expressions from the Useful
Phrases box.
1 can speak German quite well, but I'm not good
at danding.

9 Read the Useful Tips. In palrs, discuss the questions.
1 Are the tips easy or difficult to follow?
2 canyou add one more tip?

2
SET FOR LIFE ) % |
101n groups, make plans for the International Day
Competition. Choose a task for everyone. Follow
these steps.

0 choose a country for the competition. Declde what food,
song or dance you can prepare.

vamauuelhlwmmzxsdselmd(wmnm
your group. Write which activities each person can and
an't do.

VIn your group, choose a person for each task.
» say which tasks you would ke to do and why. Usa
expressions from the Useful Phrases box.
1'd Itke to sing the song because I can sing very well.
« Decide which tasks two students can do together and how
you can help each other.

g Present your plan to the dass.

35  Units 1-2

Task Management

Plan a project
in a group

USEFUL PHRASES

USEFULTIPS

When you work on a project, It’s
Important to plan your work. Think
of the things you are good at. Find
a task for everyone In the group.

Who would like to ... ?
| can ... quite well/iwell/really well.
I can't ... very well.

I'm (quite/not very) good at ._.ir
I'd like to ...
It's OK. You can do it.

We can do it together.

Who would like to ... 7

I can ... quite wellwell/really well.
Tan't... very wall.

I'm (quitemot very) good at ...Ing.
I'dlketo ...

It's OK. You can do It.

Wi can do It together.




Teaching English skills

Teacher’s notes:

Ss work in small groups and decide where to
eat lunch/dinner. Monitor and make notes on
Ss’ language use for later feedback.

In the group discussion, did they...?

O Use the grammar from the unit (noun
phrases)

O Use vocabulary from the unit (eating
out)

Make a note of any errors to go through after
the activity has ended.

~ ] l.‘
Bouchon B A Ya ./l(l/(.l(/( /,_I/l)l.ndm“
e —— ‘

R

“4 ) —,'a.. ,e

10 workingroups. You're going to decide where to eat
lunch/dinner. First, work on your own and:

1 think of at least two places you could suggest. Write
down how you would define them and why you think
they are good.

0T one or two places that you woulll
they were suggested and why.
think about the language you could use from this

Useful phrases
What does everyone fancy?
How/What about (a pizza)?

Let’s go to (that Turkish restaurant).
Sounds good.
I'd prefer somewhere else, if no one else minds.




Teaching Future skills

Teacher’s Notes

In the group discussion activity, did you see

evidence of:

O  Active Listening (checking for
understanding)

O Polite interruption

O Asking others for their opinions

O Inviting others into the discussion

~ ] l.‘
Bouchon o Ya Traboule & /,_UUHZ‘[“\«-
e S i

R

“4 ) —,'a.. ,e

10 workingroups. You're going to decide where to eat

lunch/dinner. First, work on your own and:

1 think of at least two places you could suggest. Write
down how you would define them and why you think

= - q00d.

2 think of one or two places that you wouldn't go 0
they were suggested and why.

3 think about the language you could use from this
lesson.

Useful phrases

What does everyone fancy?
How/What about (a pizza)?

Let’s go to (that Turkish restaurant).

Sounds good.
d prefer somewhere else, if no one else g4




The challenge of measuring soft skills

The primary roadblock is that we often have different
definitions of what soft skills look like, and we usually don’t
share those definitions with each other inside organizations to
Improve clarity. Before attempting to measure soft skills, you
need to establish a shared definition of each skill, as well as

clearly delineated behaviors that indicate when that skill has
been mastered.

Dr. Amy Dufrane The challenge of measuring soft skills in TLNT
(www.tlnt.com) 10 May 2021
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Communication:
Skill Development
Framework

Self-Management:

skl Development

Framework

Leadership:
Skill Developme
Framework

Critical Thinking:

Skill Development
Framework

Social Responsibility
Skill Development
Framework

Collaboration:
Skill Development
Framework

A Framework for

Future Skills
Development

>

Draft progressions created based on
literature reviews

Review by external experts in
educational psychology, learning
deign, learning research

Experts from different regions of the
world (to mitigate issues of cultural
bias/ differences): US, Norway,
Singapore

Review by internal experts from
product development



Collaboration: Listening and building on ideas

Practises active listening to understand a speaker’s point of view

Listens without interrupting or interrupts productively

1.

2

3. Elaborates on the ideas of others

4. Summarizes multiple ideas to synthesize into a new or improved idea
5

Contributes ideas to the group

Order the behaviours from the lowest level of mastery to the
highest level of mastery.




Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively

5. Contributes ideas to the group



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively
5. Contributes ideas to the group

1. Practises active listening to understand a speaker’s point of view



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively
5. Contributes ideas to the group
1. Practises active listening to understand a speaker’s point of view

3. Elaborates on the ideas of others



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively

5. Contributes ideas to the group

1. Practises active listening to understand a speaker’s point of view
3. Elaborates on the ideas of others

4. Summarizes multiple ideas to synthesize into a new or improved idea



Collaboration: Skill Development Framework

®@OO000 L] JeoJele L1 1 Jele) 00000 00000
Emerging Basic Intermediate Advanced Mastery

Listening and Building on Ideas

Listens without Contributes ideas Practices active listening Extends an idea from the group Identifies clusters
interrupting to the group. in order to understand conversation to work towards a of ideas shared by others
or interrupts a speaker’s point of view. shared goal. in the group.

roductively. . . . ey
P y Responds te and contributes Elaborates on the ideas of others Summarizes multiple ideas
additional / different ideas to during a sustained conversation. to synthesize into a new or

the group conversation. improved idea.

25134



Collaboration: Observation checklist

Sub-Skill

The set of strategies people use to share, negotiate, and examine
claims and ideas, and to recencile different perspectives, values,

Engaging With Ideas opinicns, or priorities

Pre-Skill L . L L L el LL L1 I8
Foundations Emerging i Intermediate Advanced

Learners need the Listening and Building on Ideg
capacity for werbal

communication

-~ COMmmunicate

ideas, ask and

respond to

questions.

Building Consensus

v or
upporting

Collaboration checklist

In the group discussion activity, did
you see evidence of group members:

Q

g

Listening without interrupting or
interrupting politely

Contributing ideas

Effectively expressing their own
opinions

Asking others for their opinions

|dentifying differences in opinions
within the group




Sub-Skill

Accumulate and Interpret

*C0O00
Emerging

Observes and notices
inconsistencies,
disagreements, problems,

something that i=n't working,

anc
Attemnpts to understand the
cause of inconsistencies,
dizagreements, proolems,

something that i=n't working.

8L,

Find= at lesst one reason to
Support & given point.
|dentifies basic gueztons
that can drive evidence
collection.

\Uszes strategies (=g
searching fior keywords) to
collact infarmation.

L 1 Jelelel
Basic

L 1 1 Jele
Intermediate

(11 118
Advanced

Identifying and Understanding Problems (Problem Solving)

|dentifies a problem to solve.

Azks basic questions that can help
to undersiand a problem and its
cauzes beter.

Uses evidence to find several
ME350ME 10 SUPPCrT a given point.

Develops at lesst one research
question to guide the collection of
evidance.

Collect= evidence using concepts or
Categories to organize their search.

U=z strategies to guide problem
identification.

Breaks down large problems into

more manageable sub-problems.

Analyzes whether the initial
problem identified is actually the
right problem to sohe.

Collecting Evidence

Identifies which of multiple
posEible research guestions is
best suited o gathering relevant
pvidence.

Devel oD Torefororgslzanona
structure for evidence collection
{e.g.. sorting by evidence typs or
obzervable chnaracteriztics).

|Jzes undersianding of an area

or dizcipline to guide problem
identification.

Approaches problems frem more
than ome perspective.

Revizes or redefines a problem
when appropriate.

Articulates one's own 3ssumpticens
and biases that may influence
problem exploration.

U=ez understanding of a discipline
to direct and organize evidence
colleciiog

Collects information, in
considerable detail and nuance,
from a variety of sources.

Identifies Wiel svoence
represenis aliermative persnectives.

The ability to identify, collect, and make sense
of evidence.

seeee
Mastery

|dentifies when taking a new
or unexpected perspective
could be productive in
understanding a problem.

Actively challenges their own
aszumptions and biazes when
exploring & problem.

Uses nuanced understanding
of a discipline in order to
decide when a ‘collection of
evidence’ is sufficient

Seeks outand conziders
evidence that represents
alternative perspectives.

Critical thinking: assessment rubric

Activity Prompt:

Research the market for a particular consumer good and use
that research to propose a data-driven response addressing
the impact of Covid.

Rubric:

Critical thinking

No evidence

No evidence of question and analysis of the decision process, data, information, or
evidence base. Acceptance of inputs at face value. No evidence of new sources of
information being sought.

Developing

Some evidence of questioning and critiquing of the decision process and inputs. Some
effort put into finding new sources of inputs.

Intermediate

Well-defined questioning and critiquing moving towards new arguments and positions
on the decision process and evidence base.

Advanced

Clearly defined questioning and critiquing with fully developed arguments and
positions on the decision process and evidence base.




Future Skills: Resources

Learning for
employability

Evidence tells us which skills and capabilities employers
value, even as the world of work continues to change. Our
Skill Development Frameworks support learning experiences
that focus on employability.

D Collaboration

D Communication

D Critical Thinking

D Leadership

D Self-Management

D Social Responsibility

Learn more about employability

www.pearson.com/en-gb/efficacy/learning-evidence.html
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