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(Hutchinson, Francis & Griffin, 2014)

“… the fundamental purpose 
of assessment is to establish 
where learners are in their 
learning at the time of the 
assessment.”

(Masters, 2013)

Developmental teaching and assessment
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An example from 
MC Direct Entry 
English Program
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English
Mod 1

Listening
Reading
Speaking
Writing

Spoken production
Spoken interaction
Speech quality
Communication strategies
Intercultural competence

5. Contributes ideas to start, maintain 
or close conversations or discussions

6. Listens actively to speakers

7. Takes turns as speaker and listener
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Capabilities Indicators
Quality criteria

Phase 1 Phase 2 Phase 3 Phase 4

SPOKEN 
INTERACTION

Participate with 
some confidence in 
a simple interaction 
on familiar topics.

6. Listens 
actively to 
speakers

Listens to speakers 
without interrupting.

Shows attention using 
simple non-verbal 
responses (e.g. nods, eye 
contact).

Encourages or supports other 
speakers by using facial 
expressions (e.g. smiles), 
gestures (e.g. thumbs up), 
simple expressions of 
agreement (e.g. ‘Yes, I think 
so too’) or simple non-verbal 
backchanneling (e.g. ‘mmm’).

Shows understanding by 
asking relevant questions, 
repeating back details to 
confirm understanding or 
making relevant 
comments to what has 
been said. 

An example from 
MC Direct Entry 
English Program



What is a Learning Progression?

“A learning progression describes 
what it typically looks like for 
learners to move from early
knowledge, skills and 
understandings to more 
advanced knowledge, skills and 
understandings within a domain.”

(Waters, 2018, p. 2)
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“...a description of qualitative change in a 
student’s level of sophistication for a key 
concept, process, strategy, practice, or habit 
of mind. Change in student standing on such 
a progression may be due to a variety of 
factors, including maturation and instruction. 
Each progression is presumed to be modal—
i.e., to hold for most, but not all, students. 
Finally, it is provisional, subject to empirical 
verification and theoretical challenge…”

(Deane, Sabatini & O’Reilly, 2012, para. 1, cited in Graf & van Rijn, 2016, p. 
166)



The example of Module 1 Learning Progressions
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Four layers of a Learning Progression
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(Waters, 2018)



Bases of development

● A review of 

○ theories on language development/acquisition 

○ concurrent studies on English tests 

○ available learning progressions (e.g. ones by Victorian Curriculum and Assessment 
Authority and Australian Council of Education Research) 

○ CEFR levels and descriptors, Pearson Global Scale of English levels and descriptors

● Empirical data from past assessments

● Professional judgment
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Listening to interlocutor

Follow clearly articulated everyday 
conversation texts, with some need 
to ask for repetition of particular 
words and phrases.

Development process

Domain Strands Capabilities Indicators

English 
language 
learning

Listening

Follow a conversation as 
a participant by using 
verbal communication

Follow a conversation as 
a participant by using 
non-verbal 
communication

● Conduct research into the discipline and associated learning domains

● Operationalise the model: define domain, strands, capabilities, indicators



● Develop quality criteria

Identify evidence

⇒ Use evidence to decide on number of phases 

⇒ Fully analyse evidence and write 

Follow a conversation as a 
participant by using verbal 
communication

Phase 1: Shows following by identifying and responding to direct requests for 
thoughts or opinions when these are formulaic, and predictable in the context 
of the conversation (e.g. ‘What do you think?’).
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● Write and review
○ Write and review Layer 3 descriptions
○ Write and review Layer 2 descriptions
○ Have the LPs reviewed by teachers
○ Act on feedback

● Release the hypothetical LP for use



Learning Progression, Curriculum, & Assessment 

Learning progressions are used:

● To underpin curriculum development

● To inform the progressive teaching and assessment activities and resources

● To inform the content and the level of difficulty of assessment tasks and items

● To report assessment results and provide feedback to students
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● Gather empirical evidence 

● Validate the LPs

● Adjust where required 



Using the LP to design the assessment regime 
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Using the LP to design Reading tasks 

14



Using the LP to design Reading tasks 
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Story title

Main idea of paragraphs

when the topic sentence is 
simple and straightforward
in meaning, expressed 
clearly and placed at the 
beginning or at the end of 
the paragraph

by drawing on information 
from the whole paragraph
even in the absence of a 
clear topic sentence and by 
recognising the meaning of 
word synonyms or short 
phrases

when it is not explicitly 
stated by distinguishing 
main ideas from specific 
details and interpreting 
textual cues

Main idea of paragraphs
Main ideas of the text

Main idea of paragraphs

Read straightforward and 
factual general texts on 
familiar topics with guidance



Using the LP to design Listening tasks 
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Assessed in Speaking assessments



Using the LP to design Listening tasks 
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contrast and addition of 
simple, straightforward 
ideas “and”, “but”

● Time order of 
linear events

● Similarities and 
differences

● Time order of 
non-linear events

● Cause and effect 
relationships



Using the LP to design Speaking tasks 
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Using the LP to design Speaking and Writing tasks 
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Module 3

Module 4



Four layers of a Learning Progression
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(Waters, 2018)
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