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Research Purpose

2

Feedback is crucial for 
enhancing EAL/EAP writing

Challenges with feedback 
practices

Feedback and student uptake in 
higher education EAP writing

Balance workload with
feedback efficacy



Research Design – Multiple Case Study
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Public Taiwanese University

EAP Writing Classes

Teacher A                      
13 students

Teacher B                      
11 students



Data Collection
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Data Analysis

5Interpret Results: Qualitative Explain Quantitative

• Course syllabi, teacher 
written & oral feedback

• Teacher interview
• Student interview

Macro-level Feedback Micro-level Feedback

• Content
• Structure
• Transition

• Grammar
• Vocabulary/Phrases
• Style
• Technical issues

(Conrad & Goldstein, 1999; Bakla, 2020)



Data Analysis
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• Course syllabi, teacher 
written & oral feedback

• Teacher interview
• Student interview

Conrad and Goldstein (1999) This study

• Successful
• Not Successful
• Not Attempted

• Deleted
• Not Attempted
• Revised Accordingly
• Revised Partially 
• Revised Incorrectly



Teacher A Feedback Practice
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Pre-Draft Peer 
Review Draft 1

Teacher 
Written 

FB

Teacher 
Oral FB Draft 2

Teacher 
Written 

FB

Optional
Teacher 
Oral FB

Draft 3

Teacher 
Written 
FB with  
Grading 
Rubric

Not read by Teacher A

Phase 1 Phase 2 Phase 3 Phase 4

Teacher A: teacher-centric feedback approach



Teacher A Feedback Practice
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Case A Students’ Response to Feedback Design

• Unfamiliar but appreciate a multi-drafting design

“I had a set of fixed thoughts, so when the teacher told us that we needed to revise a lot of 
times, I had no idea why our writing needed to be revised so many times.” (Student A01)

“I was inspired because in high school, I wasn't given so much feedback.” (Student A02)

• Oral feedback to be most helpful

“She would very clearly tell you which parts you needed to revise.” (Student A11)

“It’s more beneficial, because I need to ask questions to better understand what the 
teacher’s [written] feedback.” (Student A13)

“For the oral feedback, the teacher would be more encouraging. She would not criticise us 
too much on how we write.” (Student A10)

9

5 out of 13 attended second meeting 



Case A Students’ Response to Feedback Design
• Minimal effect on colour coding 

“Seeing many colours causes me to revise the article. It's better than being all red because 
I know that I have different aspects need to improve.” (Student A07)

• Negative emotions triggered by written feedback

12 out of 13 students felt “upset, worried, shocked, overwhelmed, and frustrated.”

“The piece of paper that the teacher wrote down was completely full. I thought that I did a 
pretty bad job. It was hard to believe.” (Student A05)

“I don’t know start from where. I feel overwhelmed. I see a lot of things I need to change 
at once.” (Student A06)

• Devaluing peer feedback

“it was like two people, who had no idea what they were doing, they were reading each 
other’s work.” (Student A11) 10



Teacher B Feedback Practice

11

Brainstorm Outline Draft 1

Peer Review

Teacher Written 
FB with Grade 

on Draft 1

Final Version
Teacher Written 
FB with Grade 
on Peer Review 
& Final Version

End of 
Semester Oral 

FB

Phase 1 Phase 2

Collected and read at the same time by Teacher B

Grading: Draft 1 = Final Version = Peer Review
Teacher B: student-centred feedback approach



Case B Students’ Response to Feedback Design

• Constructive and supportive teacher feedback

9 out of the 11 students used “encouraging, positive, and kind” to describe Teacher B and 
the feedback they received.

“The teacher always started with an encouragement, and then in the middle gave 
suggestions, and then at the end, encourage me again. I don’t feel bad about myself.” 
(Student B03)

• Peer feedback to be beneficial

“After I read my classmate’s writing, I could also see what was lacking in my own writing, 
or what I already had, or places where I could improve on.” (Student B10) 

“They almost revised all of my essay…. The teacher asked all students to give more 
suggestions in the peer review…. The peer feedback was more detailed than the teacher’s 
written feedback.” (Student B11) 12



Case B Students’ Response to Feedback Design
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Case B Students’ Response to Feedback Design
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Case B Students’ Response to Feedback Design

• Lack of a feedback dialogue

“I think she is pretty busy, and I don’t know how to make an appointment with her.” 
(Student B05)

“In the email, she said okay about the opinion, the idea, my idea, and I wrote it in my first 
draft essay, but her feedback in my first draft essay said it is not okay. I confused.” (Student 
B07)
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Amount & Timing of Teacher Feedback

Focus

Teacher A Teacher B

Draft 1 Draft 2 Draft 3 Total
Brainstorm 

Outline        
Draft 1

Draft 2 Total

Macro

Content 231 169 57 457 75 58 133
Structure 68 51 6 125 55 40 95
Transition 39 25 19 83 7 18 25

Others 5 5 12 22 22 16 38
Total 343 250 94 687 159 132 291

Micro

Grammar 138 150 102 390 143 165 308

Vocab/Phrase 100 143 89 332 36 74 110

Style 19 6 5 30 29 21 50
Technical 20 31 21 72 50 33 83

Others 0 0 0 0 2 1 3
Total 277 330 217 824 258 293 554

Total 620 580 311 1511 419 426 845
16Case A Average: 116 Case B Average: 77



Students’ Actions towards Teacher Feedback

Action
Teacher A Teacher B

Frequency Percentage Frequency Percentage

Deleted 379 25% 72 9%

Not Attempted 174 12% 51 6%

Revised Accordingly 469 31% 130 15%

Revised Incorrectly 23 2% 16 2%

Revised Partially 221 15% 65 8%

No Action Required 245 16% 511 61%

Total 1511 845

17

46% 23%



Case A Students’ Actions

Actions

Macro-level Feedback Micro-level Feedback

Total
Content Structure Transition Total Grammar Vocab/Phrase Style Technical Total

Deleted 128 9 24 161 127 73 0 18 218 379

Not 
Attempted

83 2 10 95 26 38 0 15 79 174

Revised 
Accordingly

125 27 33 185 104 139 9 32 284 469

Revised 
Incorrectly

7 2 0 9 8 5 0 1 14 23

Revised 
Partially

137 44 17 198 5 18 0 0 23 221

Total 480 84 84 648 270 273 9 66 618 1266
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Actions

Macro-level Feedback Micro-level Feedback

Total
Content Structure Transition Total Grammar Vocab/Phrase Style Technical Total

Deleted 6 1 2 9 31 18 3 11 63 72

Not 
Attempted

7 2 3 12 24 2 2 11 39 51

Revised 
Accordingly

8 8 2 18 58 17 24 13 112 130

Revised 
Incorrectly

1 1 0 2 4 1 1 8 14 16

Revised 
Partially

23 22 1 46 7 6 2 4 19 65

Total 45 34 8 87 124 44 32 47 247 334

Case B Students’ Actions



Case A & B Students’ Actions
• Revised more effectively at macro- than micro-level

• Macro-level: most effective on Content and Structure
• Micro-level: most effective on Grammar
• Grammar Deleted rate: 50% 19

Conrad & Goldstein, 1999 and Bakla, 2020

9 macro
4 microCase A

9 macro
2 microCase B



Students’ Insights of Feedback Focuses
• Macro-level teacher feedback

Case A: 7 students – structure; 4 students – content; 4 students – transitions

Case B: 6 students – structure; 5 students – content

No students regard feedback at micro-level to be of higher importance than at macro-level

• Students’ comments

“I think the orange [structure] or the pink [clarity] one is more influential. I don't think I will be able 
to find answers online. I can't fix these on my own.” (Student A05)

“Grammar and vocabulary, because it's easier, and I can find answers myself.” (Student A07)

“I didn’t use is mainly vocabulary and grammar because I didn’t have enough time.” (Student A12)

“The classmate’s feedback just focus on some grammar mistake or some vocabulary spelling 
wrong, I think it’s more detailed than what the teacher gives.” (Student B06)

“Only the teacher has the ability to focus on structure or the logic of the ideas, the broader aspects 
of writing.” (Student B11)

20



Discussion & Conclusion

21

Revision Rate              Feedback Uptake 

Students are more dependent on teachers at macro-level

Teacher feedback practice influences
revision rates & student feedback uptake



Thank you

Vicky Chang
vcchang@student.unimelb.edu.au
Aug 2023

Macro- and micro-level 
teacher feedback –
balancing what works
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